Thomas S. Popkewitz, Barry M. Franklin and Miquel A. Pereyra, eds, Cultural History and Education: Critical Essays on
This is an ambitious book. The authors set out to challenge our thinking about the field of history and move us beyond historicism. They attempt to push the boundaries of what we currently understand as social history or historical sociology. As the title suggests the aim of the book is to map the territory of "cultural history" and "education." Their intellectual departure "... is in its challenge to the ways in which explanations of change are ordered through the chronological structuring of events and actions to 'tell' the stories of the past and present" (p. x). While the text is stimulating this is not an easy book in part because it has a fragmented quality. Beyond the structure of the book, much of the text is written in a convoluted style that serves to mystify rather than clarify. The key to the book is the understanding of "cultural history" that is imparted through the 13 entries.
The book is divided into four parts: History, the Problem of Knowledge, and the New Cultural History of Schooling: An Introduction; Rethinking the Discipline of History of Education; Constructing a Cultural History; and, Schooling as Fields of Cultural Practice. The authors focus "... on systems of knowledge as embedded in social transformations and the structures of power" (p. x). By focusing on knowledge they intend to provide us with ways to rethink "... the problem of social change and the politics of knowledge" (p. x). In making the theoretical argument the authors draw extensively on the theoretical insights of Elias, Foucault and Bourdieu. Further, the authors build on the methodological work of Cohen (1999) , White (1973) , Ringer (1992) , Iggers (1997) and Geertz (1993) . While all the chapters have a theoretical emphasis this is most evident in the first three parts of the text which account for seven chapters. The other six chapters attempt to utilize the theoretical insights by analyzing the origins of modern schooling (Hamilton), the disciplining properties of school uniforms (Dussel), educational reform in Iceland (Jóhannesson), literacy and schooling in France (Chartier and Hébrand), teacher educational reform in Wisconsin (Heyning), and linking Dewey and Vigotsky (Popkewitz). For the rest of this review, I will try to make explicit what the authors mean by cultural history.
Toward the end of part one, the three editors' list five defining characteristics of a cultural history: knowledge is the central object of study; a history of the present; a systematic and continuous interdisciplinary interaction; social change is built on the politics of knowledge; and, knowledge and practice are brought together (pp. 32-33). Cultural history is housed in the broader intellectual movements that move us beyond modernity and into a critical realm where the concern is with the relations of knowledge, power and social change, and with knowledge and a field of cultural practices and cultural reproduction. The most important change in the history of social theory for these authors is what can be labeled as the "linguistic turn" (p.29). When language and text are placed at the centre of our analysis, we can construct a "history of the present," where reason is considered as a field of cultural practices, which in turn orders the way problems are defined.
Cultural historians argue that "history is the critical engagement of the present, by making the production of collective memories available for scrutiny and revision" (Popketwitz, Pereyra and Franklin, p.4). The focus is upon how systems of knowledge organize our "'being' in the world," through the construction of rules of reason, the ordering of the objects of reflection and the principles of action and participation. According to Popkewitz, the aim is "... to understand how the contemporary principles of reason in pedagogical practices are historically constructed as the effects of power" (p. 313).
The concern with the "present" is part of the attempt to avoid the trap of historicism that embodies the enlightenment commitment to reason in the search for progress, and by definition leads to "empty history." For these authors, the historicist tradition inhabits all historiography, including the history of ideas and social history. Time and space are made sacred as historians impose order on the past, so that "(r)egualation and governance can be thought about historically as the imposition of order through knowledge" (Popketwitz, Pereyra and Franklin, . What emerges are "salvation stories" that have inscribed into them a particular rationalized order of chronological time, an order that goes unconstrained according to the principles of action theories (Popketwitz, Pereyra and Franklin, p. 17). For Popkewitz, history is a theoretical activity where the historian "fabricates" their objects of research by both fictionalizing and "making" them (p. 152). The construction of knowledge has to be the central object of concern for the cultural historian. In contract to historicism, Popkewitz presents a "social epistemology":
My concern is with how the systems of ideas construct, shape, and coordinate action through the relations and ordering principles they establish. In this sense, knowledge is a field of cultural practices that have social consequences (p.158).
The way forward is to approach the world from the perspective of "genealogy," the exemplars being Elias and Foucault. With this "gaze" we are able "to consider how systems of reason change over time as cultural practice" and "... to locate change in the systems of knowledge that organize the 'self' through the effects of power" (Popketwitz, Pereyra and Franklin, p. 22) . As a method, genealogy allows us to bring together the contingent characters of the past and present. The aim is "... to consider the interrelation of material and symbolic processes that cut across the formation of knowledge and which brings to light their social functions in their institutional development." (Popketwitz, Pereyra and Franklin, p. 22) . According to Varda, the goal is to "... highlight the complexity of the relationships that are interwoven among various ways of exercising power, the formation of knowledge, and systematic forms of subjectification" (p. 107). The focus is on the creation of a more "reflexive knowledge." Cultural history helps us "... to elaborate theories that take into account the conditions in which systems of representation and symbolization are formed, in order to avoid two reductionist tendencies ... in the social sciences: the historical/transcendental, and the empirical/psychological" (Varda, p. 110).
The book is worthwhile because the reader is forced to re-think some of our basic assumptions as we attempt to speak about the past. Yet the task is as difficult today as it was for Popper in the 1930s as he tried to provide a scientific way forward that left "historicism" behind (1960) . The enormity of the task became even more apparent as I tried to re-read Popper as a cultural historian.
